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SHINE BY NINE 
The School District of Washington has implemented a new and exciting initiative called, SHINE BY NINE, which 
is designed to provide students with experiences to improve academic achievement in the area of English 
Language Arts. 
   
The SHINE BY NINE program was established with the input of the Superintendent Advisory Committee, who 
were charged with developing a volunteer program to assist teachers in ensuring that all students develop a 
solid foundation in English Language Arts skills by the completion of third grade.  Literacy and English language 
arts scores are measured on the Missouri Assessment Program (MAP), which tests students’ progress toward 
mastery of the Missouri Show-Me Standards.  These skills are also measured by the GATES Reading 
assessment, Pathways to Reading assessments and the STAR Reading assessment.  Through this initiative, 
students will reinforce core foundational skills required for students to be proficient readers. 
 
SHINE BY NINE  volunteers are asked to dedicate 30 minutes to one hour a week (during school hours) to tutor 
students in a one-on-one  or small group setting, to increase students’ fluency in reading and mastery of 
targeted English language arts (ELA) skills.  Specific skills volunteers may be working on will include mastery of 
sight words, letter recognition, phonemic awareness, phonics/letter sounds, reading fluency, vocabulary 
development and comprehension.   Volunteers will be working with students in grades kindergarten through 
third grade. 
 
For the SHINE BY NINE program to be successful, volunteers need to be available on a consistent basis as 
repetition is typically needed for students to achieve the targeted skills.  Consistency in tutoring will also allow 
the student and volunteer to develop a positive and trusting relationship which is key in building self-esteem 
and providing an environment conducive to learning.  
  

SHINE BY NINE Training 
Since SHINE BY NINE volunteers will be working with students on specific skills, it is necessary that all SHINE BY 
NINE volunteers attend a 90 minute train session.  During the training session, volunteers will be trained by a 
Curriculum Instructional Coach, English Language Arts Instructional Coach, Language Arts Lab Instructor, or the 
Assistant Superintendent of Curriculum, Instruction, and Assessment.  Each of these professionals have 
teacher certificate, training in ELA, and may have a Reading Specialist Degree.   A training schedule has been 
developed to try to meet all volunteers outside commitments. Please contact the School District of 
Washington District Office for training opportunities.  
 

Getting Started with the SHINE BY NINE Process 

To get started in the SHINE BY NINE volunteer program, follow this simple process 

 
• Obtain a volunteer background check form from any SDOW school building or the SDOW District 

Office 
• Complete a volunteer background form and return it to any SDOW school building or to the 

SDOW District Office 
• Upon receiving volunteer approval, obtain a volunteer name badge from the school office at 

which your are volunteering  
• If you are unsure of the building at which you will be volunteering, contact a school principal to 

establish volunteer time or contact SDOW District Office to obtain a contact principal.  The 



                                                     

3 

 

principal will develop a schedule that will meet your needs as well as the needs of the student 
and teacher.  Phone numbers for and directions to each school building are included at the end of 
this handbook. 

 
Reporting for SHINE BY NINE Tutoring Sessions  
Student and staff safety is very important to us!  All volunteers must sign in at the office prior to proceeding to 
the classroom for volunteer sessions.  Each SHINE BY NINE volunteer should have a name tag, to be worn in a 
visible location while in any district building.  Should you forget your badge, please obtain a Guest tag when 
you sign-in.   
During your first visit, familiarize yourself with the emergency procedures for the building.  Procedures are 
typically posted inside each classroom door.  If you are unable to locate procedures, please ask to review them 
at the office. 
Upon completion of the tutoring session, check out at the office. 
 
Attendance 
Students and teachers are counting on you!  Please call the office if you are unable to meet your tutoring 
obligation.  School building phone numbers are listed at the end of this handbook.  
 

Student’s Right to Privacy 
Confidentiality is a MUST!  Every student learns at different rates and has different strengths.  You will be 
tutoring a variety of different students. It is necessary to keep the names of the students you tutor and their 
learning levels confidential. 
Students love to share stories about themselves, about their homes, about their parents, about everything.  
Sometimes what they share is true, sometimes it is not.  If something that a student tells you is a concern to 
your please share your concern with the teacher and/or principal.   
 
Developing Relationships with Students 

Typically students are overjoyed to be able to work with volunteers. Being positive and giving encouragement 

during your sessions will promote a positive relationship between you and your students.  It is a good idea to 

state your expectations and maintain firm control from the beginning of the session.   Should you encounter any 

discipline issues during your tutoring session, try using positive reinforcement to redirect the student back on 

task.  If behaviors continue, don’t hesitate to visit with the student’s teacher.  SHINE BY NINE is meant to be a 

positive experience for both the tutor and the student.  

 

Tutoring Materials and Strategies 

The remainder of this book contains short explanations of English language arts skills, literacy terms and 

concepts, as well as, strategies for reinforcing concepts and skills.  While this is not an exhaustive list, it may 

provide you with approaches to engage the student in practicing skills for which they find difficult. If one skill is 

not working or does not appear to be engaging to the student, try something else to achieve greater response.   

The teacher may also provide you with specific strategies they desire you to use.  If at any time you are unsure 

of a strategy or have questions about strategies to be used, ask the teacher.  
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Literacy in the School District of Washington 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Areas of emphasis include: 

 Reading 

 Writing 

 Speaking 

 Listening 

 Viewing 

 

“I find television very educating. Every time somebody turns on the set, I go into the other room and read a 

book.”  

― Groucho Marx  

 Knowing what students need to know and do. 

 

 Knowing when a skill is mastered. 

 

 Responding when students struggle. 

 

 Providing deeper learning for students who 

have mastered the skill. 

 Learning to think critically. 

 

 Collaborating with peers. 

 

 Communicating both in writing and 

speaking. 

 

 Becoming a self-directed learner. 

 

 Having a growth mind-set. 

For the teacher, literacy is: 

For the student, literacy is: 

https://www.goodreads.com/author/show/43244.Groucho_Marx
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Balanced Literacy—Reading Aloud 

Reading Aloud 
 

Why is this important? 

When a child is read to, the reader provides a 
model of what it is to read and shows the child 
that reading is important. During this time, 
students will: 

• Develop listening and comprehension skills 
• Increase vocabulary 
• Improve memory and language skills 
• Gain information about the world around 

them 
• Develop individual interests 
• Hear an excellent model of fluency 

 
  

Tips and Tricks: 

 

 
As you read, model fluency. 
 

 
Talk aloud about unfamiliar words. 
 

 
Vary the tone and pitch of your voice. 
 

 
Adjust your reading pace to the child’s 
preferences. 
 

 
Respond to the child’s reactions.  Limit your 
personal comments and questions. 
 

 
When possible, encourage the child to join in on 
repetitive phrases and/or predict what will happen 
next. 
 

Discuss pictures (if there are no pictures, ask 
students to describe the picture in their mind). 
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Balanced Literacy—Shared Reading 

• Introduce the text.  Make sure students know the purpose. 

• Interact with the student during the session. 

• Ask readers to apply their learning to one or two new examples. 

 

 

 

 

 

Balanced Literacy—Shared Reading 

Shared Reading 
 

Why is this important? 

Shared reading allows students to take risks 
and read part of the text.  The teacher or 
leader engages them in the process. 
 

  

Tips and Tricks 
Here are some ways to read with a student or small group of students: 

 

 
 
 
 
Echo Reading:  The audience repeats what 
is read by the primary reader. 

 
Dialogue reading:  The students are 
assigned characters and read those parts. 

 
Dramatization:  Students participate with 
body movement 

 
Choral Reading:  The group reads small 
sections together. 
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Prompts you can use to support self-monitoring: maybe describe this a bit more 

 

 

 

 

 

 

 

 

 

 

 

 

Prompts you can use to support readers using all sources of information to self-

monitor: 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 

“Reading is to the mind what exercise is to the 
body.” 

Joseph Addison 
 
 

 

 Were you right? 

 Where’s the tricky word? (after an error) 

 What did you notice? (after hesitation or stop) 

 Check it.  Does that look and sound right to 

you? 

 

 Check the picture. 

 Does that make sense? 

 Does that look right? 

 Does that sound right? 

 You said (…).  Does that make sense? 

 Try that again and think what would make sense. 

 What could you try? 

 What can you do to help yourself? 

 

http://www.brainyquote.com/quotes/quotes/j/josephaddi104348.html
http://www.brainyquote.com/quotes/quotes/j/josephaddi104348.html
http://www.brainyquote.com/quotes/authors/j/joseph_addison.html
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Balanced Literacy—Phonemic Awareness 

 

 

Phonemic Awareness 
 

Why is this important? 

Phonological awareness is critical for learning to 
read any alphabetic writing system.  Research 
shows that difficulty with phoneme awareness 
and other phonological skills is a predictor of 
poor reading and spelling development. 

 

 

Tips and Tricks: 
 As you read words, model the sound. 

 
 
 

Annunciate the sounds, using your mouth and 
voice to project. 
 

Talk aloud about unfamiliar sounds in words. 
 

Use rhyming words to help hear sounds. 
 

Show the sounds with your mouth. 
 

Clap out syllables. 
 

 

Allow students to point to their letter sounds. 
 

Remind students of how the sound looks when it 
is said.  (Is your tongue touching your teeth or 
your lips when you say it?  Do your lips touch 
your bottom lip when the sound is said?) 
 

 
 

Today a reader, tomorrow a leader. 
 

-Margaret Fuller 
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Balanced Literacy—Phonemic Awareness 

 

 PHONEMIC AWARENESS ACTIVITIES AND PROMPTS  
PHONEMIC 

AWARENESS 

SKILL 

Activities you can use to help  

build phonemic awareness  

Prompts 

Onset/Rime  

Segmenting 

and Blending  

 
Play games with words, helping 

students isolate the first part of a 

word from the rest of it (Point to your 

leg and say l/e/g).  

Onset is the part before the vowel 

(/l/ in leg is the onset)  

Rime is the part including and after 

the vowel (/eg/ in leg is the rime).  

Use one-syllable words for onset 

and rime.  

 

 
What rhymes with ________?  

It sounds the same at the end.  

_____, _____. Hear how they sound the same at the end.  

(Jill), (/b/) ____. (Give the first sound to scaffold rhyming.)  

 

 

Put the sound together. Say the word fast.  

Say the parts. I’ll start and you finish (cat…/c/…)  

 

Sound 

Matching  

 
Match sounds that are similar  

Tell which word doesn’t belong 

based on beginning sounds.  

Think of words that start the same.  

Sorting objects and picture.  

 

 
 Alliteration (occurs when a series of words in a row (or close to 

a row) have the same first consonant sound.  

Example:  Sally swam so swiftly. 

______, _____ sound the same at the beginning.  

What else starts like _____, _____?  

 

Counting 

Phonemes in a 

Word  

 
Use objects, pictures or say word 

aloud.  

Hold up one finger for each sound 

as they say the word slowly.  

 

 
Push the counter each time you hear a sound.  

 

Blending 

Phonemes to 

Make a Word  

 
Give children individual speech 

sounds and have them try to guess the 

word. “I’m thinking of a word. I will say 

it slowly and you guess the word. 

/m/ou/se/.”  

 
Put the parts together. Say the word.  

 

Isolating the 

Beginning 

Phoneme in a 

Word 

Have children isolate just the first 

sound in the word.  

 

Listen for _____. Where do you hear ____? At the beginning, 

the middle, or the end of the word?  

Look at my mouth. Make your mouth look like this when you say 

_____.  
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Balanced Literacy—Phonemic Awareness 

 

Credit:  Making the Most of Small Groups: Differentiation for All  

by Debbie Diller 

 

 

PHONEMIC AWARENESS ACTIVITIES AND PROMPTS 

PHONEMIC 

AWARENESS 

SKILL 

Activities you can use to help 

build phonemic awareness 
Prompts 

Isolating the 

Final Phoneme 

in a Word  

 
Have children isolate the last sound 

in the word. 

 

 
Listen for _____. Where do you hear ____? At the beginning, 

the middle, or the end of the word? 

Look at my mouth. Make your mouth look like this when you say 

_____. 

Isolating the 

Medial 

Phoneme in a 

Word 

Have the children tell the sound 

they hear in the middle of the word. 

Focus on the sound, not the letter. 

Use words with only three 

phonemes, such as light, bag, hat, meal, 

soup, net, hug, feel, name. 

 

Listen for _____. Where do you hear ____? At the beginning, 

the middle, or the end of the word? 

Look at my mouth. Make your mouth look like this when you say 

_____. 

 

Segmenting 

Phonemes in a 

Word 

Have children take a word and break 

it into parts. 

Begin with two phonemes words 

such as bee and two. Use picture cards 

and objects to play with this task, then 

move to three-phoneme words, and 

then four. 

You can have children add body 

motions: touch your head while saying 

the first sound, touch their shoulders 

during the medial sound, and touch 

their waist while saying the final sound. 


Break the word into parts. Clap it for me. 


Substituting 

One Phoneme 

for Another 

Use songs or children’s names and 

substitute a different initial sound. 

Example:  Matt/hat/sat/cat/bat 


Add _____ to _____. What’s the new word? 


Deleting 

Phonemes from 

Words 

This is easier to do when 

incorporating some print. 

Say plop without the /l/. 


Take away ______. What word do you hear now? 
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Work with Rhymes: 

Use Your Mouth: 

Balanced Literacy—Phonemic Awareness 

 

  

1.  Say the word to the student. 

2. Ask the student how many sounds they 

hear. 

3. Have the student find the letters that make 

up their sound. 

4. With their finger, have the student say the 

sound of the letter as they point to it. 

*Remember, it isn’t how many letters they 

have, or if they have spelled it correctly, 

it’s the correct sounds they hear. 

1.  Share rhymes with the student so they 

can hear the sound. 

2. Say two words, and have the student clap 

their hands when they hear the rhyme. 

(cat/hat=student claps, ball/mug=student 

does not clap) 

3. Ask the student to make two rhyming 

words that you have to clap to.  

 

 

1. Students need to hear and SEE the sound. 

2. Say the sound. 

3. Ask the student where your teeth, tongue, or 

lips are when you say the sound. 

4. Allow the student time to say the exact same 

sound, mirroring how you said it. 

 

Point to the Letter Sound: 
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Phonemic Awareness Explanations 

What is Phonemic 
Awareness? (1:44) 

https://www.youtube.com/watch?v=8JNVzioC7lc 

Phonemes:  Strategies 
(6:45) 

https://www.youtube.com/watch?v=zwTeZOJ1yeM 

Breaking the Words Down 
(9 min) 

https://www.youtube.com/watch?v=K37Q9XFYsHY 

Phonemic Awareness in Small Groups 

Activity—Sounding out 
words (6:39) 

www.youtube.com/watch?v=pywW8vne3d4 

Thinking About Sounds (22 
min) 

www.youtube.com/watc?v=U_Byg6oork8 

Adding Sounds to Phonics 
(4:26) 

https://www.youtube.com/watch?v=iQQHTw1_0Js 
 

Sounds, Blends, and 
Phonics (9:04) 

https://www.youtube.com/watch?v=K37Q9XFYsHY&list=PLNlvvflz0zd89it3utj7oehOn2d66ftoq 
 

Phonemic Awareness Videos 

https://www.youtube.com/watch?v=8JNVzioC7lc
https://www.youtube.com/watch?v=zwTeZOJ1yeM
https://www.youtube.com/watch?v=K37Q9XFYsHY
file://///wsd-fs1/BOEcommon/Curric.%20Assess.%20Instruction%20Office%20Documents/Shine%20by%20nine/Shine%20by%20Nine%20Handbook/www.youtube.com/watch%3fv=pywW8vne3d4
file://///wsd-fs1/BOEcommon/Curric.%20Assess.%20Instruction%20Office%20Documents/Shine%20by%20nine/Shine%20by%20Nine%20Handbook/www.youtube.com/watc%3fv=U_Byg6oork8
https://www.youtube.com/watch?v=iQQHTw1_0Js
https://www.youtube.com/watch?v=iQQHTw1_0Js
https://www.youtube.com/watch?v=K37Q9XFYsHY&list=PLNlvvflz0zd89it3utj7oehOn2d66ftoq
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Balanced Literacy—Phonics 

 

Phonics 

Why is this important? 

1. Learning phonics will help children learn to read 
and spell. Written language can be compared to 
a code, so knowing the sounds of letters and 
letter combinations will help children decode 
words as they read. Knowing phonics will also 
help children know which letters to use as they 
write words. (pbs.org) 

 

 

Tips and Tricks: 
 

  As you read words, model the sound. 
 

 Vary the tone and pitch of your voice. 
 

 Talk aloud about unfamiliar sounds in 
words. 

 

 Point and say the letter. 
 

 Clap out syllables. 
 

 Provide error assistance.  Allow student 
more than one opportunity towards 
success. 

 

 
"The important thing is not so much 

that every child should be taught, as 
that every child should be given the 

wish to learn."  

 
John Lubbock 
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Balanced Literacy—Phonics 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Word Families: 

1.  Give the student a word ending such as –pat. 

2. Then, have the student add a beginning letter 

to make a new word, such as “m-a-t.” 

3. Continue making new words until all words 

can be thought of. 

4. Next, create a new word family.  Give a new 

beginning or ending sound for student to 

create new words from. 

(Have students point to letter sounds with each 

word.) 

Letter and Sound Relationships: 

1.  Point to the letter of the Alphabet. 

2. Ask student to say the name of the letter. 

3. Ask student to say a word that begins the 

same way. 

(You may also use rhymes to help them 

hear the sound and make a connection to 

the letter it represents.) 

Point and Say: 

1. Put a few letters, forming a word out in 

front of the student. 

2. Say a sound of the letter. 

3. Have the student point to the correct 

letter that matches the sound. 

4. Have student say the name of the letter. 

5. Have student say a word that begins with 

that letter. 

6. Do this with all of the letters laid out. 

7. Have student blend the letters and sounds 

together. 
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Phonics Videos to Guide 

Website with Activities http://www.readingfirst.virginia.edu/prof_dev/phonics/iadpss.html 
 

Blending Sounds (2:41) https://www.youtube.com/watch?v=dEzfpod5w_Q 
 

How to teach Kids Phonics https://www.youtube.com/watch?v=03nbjDUxqhc 
 

Teaching Phonics to 
Kindergarteners (5:41) 

https://www.youtube.com/watch?v=tdI-_cO_zGQ 
 

  

Phonics Videos 

http://www.readingfirst.virginia.edu/prof_dev/phonics/iadpss.html
https://www.youtube.com/watch?v=dEzfpod5w_Q
https://www.youtube.com/watch?v=03nbjDUxqhc
https://www.youtube.com/watch?v=tdI-_cO_zGQ
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Balanced Literacy—Fluency 

Fluency 
 

Why is this important? 

Fluency is the ability to read a text accurately, 

quickly, and with expression. Fluency is important 
because it provides a bridge between word 

recognition and comprehension. When fluent readers 
read silently, they recognize words automatically. 

They group words quickly to help them gain meaning 
from what they read. Fluent readers read aloud 

effortlessly and with expression. Their reading 

sounds natural, as if they are speaking. Readers who 
have not yet developed fluency read slowly, word by 

word. Their oral reading is choppy. (readingrockets.org) 

  

Tips and Tricks: 
  Model fluent reading. 

 

  Vary the tone and pitch of your voice. 
 

 Do repeated readings. 
 

 Promote phrased reading. 
 

 Take turns reading. 
 

 Have students read out loud. 
 

 Help students hear a natural pace when reading. 
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Choral Reading: 

Echo Reading: 

Fluency Cards: 

Balanced Literacy—Fluency 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

1. Pick a passage or sentence to read with 

the student. 

2. Read the passage or sentence out loud. 

3. Then, tell the student you are going to 

read it out loud together. 

4. You may use different voices to read, and 

have the student read with you in unison.  

In Fluency Cards, students pick a card that tells 

them how to read a sentence/passage.  The 

card can tell students to read like a giant, read 

with a stuffy nose, a squeaky mouse voice, etc. 

1. Get index cards and write one way to 

read on each card. 

2. Have the student pick a card, and then 

read how the card states. 

3. Continue picking cards and reading. 

1. Pick a passage or sentence to read with 

the student. 

2. Explain to the student that they are 

going to echo or mimic what you read, 

and how you read it. 

3. Read the passage or sentence. 

4. Have the student echo your reading.  



                                                     

18 

 

  

 
Fluency Videos to Guide 

What is Fluency? (8:52) 
https://www.youtube.com/watch?v=WLhRTd82OOw 
 

Changing Voice (1:20) 
https://www.youtube.com/watch?v=8OVZYEGFfUk 
 

Accuracy, Fluency, and 
Echo Reading (3:51) 

https://www.youtube.com/watch?v=oEc9u4oO4nc 
 

Activities You Can Use (3:32) 
https://www.youtube.com/watch?v=PN9sE_b7j7o 
 

Singing with Reading  
(4 min) 

https://www.youtube.com/watch?v=pMC27Y7rMug 
 

Fluency Videos 

https://www.youtube.com/watch?v=WLhRTd82OOw
https://www.youtube.com/watch?v=8OVZYEGFfUk
https://www.youtube.com/watch?v=oEc9u4oO4nc
https://www.youtube.com/watch?v=PN9sE_b7j7o
https://www.youtube.com/watch?v=pMC27Y7rMug
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1. Pre-teaching Vocabulary Words 

One of the most effective methods of helping children learn new vocabulary words is to teach 

unfamiliar words used in a text prior to the reading experience.  

 Preview reading materials to determine which words are unfamiliar. These words can be 

defined and discussed. It is important for the adult to not only tell the child what the 

word means, but also to discuss its meaning. This allows the child to develop an 

understanding of the word’s connotations. 

 Step one:  Explain the new word, going beyond reciting its definition  

 Step two:   Students restate or explain the new word in their own words (verbally 

and/or in writing). 

 Step three:   Ask students to create a non-linguistic representation of the word (a 

picture, or symbolic representation). 

 Step four:   Discuss the new word. 

 Step five:   Play games to review new vocabulary. 

 

2. Context Skills 

Context skills are the strategies that a reader uses for incidental vocabulary learning. These features 

are often referred to as “context clues” because they are contained within the context of the piece of 

writing rather than outside it.  

 Texts are full of “clues” about the meanings of words. Point out other words in a 

sentence or paragraph, captions, illustrations and titles to provide readers with 

information about the text that they can use to determine the meanings of unfamiliar 

words.  Adult modeling and practice are key for helping children develop this important 

reading skill. 

Children who are poor readers often do not get meaning from the words they read.  Because reading is 

difficult for them, they cannot and do not read very much.  These kids may not see words in print very 

often. 

 

Balanced Literacy—Word Study 
 

Word Study 
 

Why is this important? 
There is a strong connection between the size of 
children’s vocabulary, how well they 
comprehend, and how well they do in school. 

 
As a volunteer, here are some strategies you can use to help: 
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Balanced Literacy—Comprehension 

Comprehension 
 

Why is this important? 
Comprehension means getting meaning from 
what we read.  It is the heart of reading. 

 

 

Tips and Tricks 
Clarify: 

What words or ideas do you not understand? 
What is important to remember in this story or 

section or page? 
 

Adults can use these question 
prompts to help students build 

meaning from the text. 
Make predictions: 

What might happen next? 
 

Pay attention to the way a reading selection is 
organized: 

What does the picture tell you? 
What information is in the chart? 

Are there headings? 
Are things being compared? 

Does the story occur in sequence? 
 

 
 
 
 

Respond emotionally: 
How does the character feel? 

 

Create a mental picture: 
Describe the picture you have in your mind. 

 

Connect to prior knowledge: 
What do you already know about this subject? 

 

Summarize: 
What was the text about? 

Appreciate the text: 
What does this mean to you? 

 

Identify a specific idea, theme, or concept: 
I think__________ means __________. 

Compare information: 
How did the character change over time? 
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Balanced Literacy—Comprehension Strategies 

 

Here is a sample first grade text  Actual print text (T) is bold, student (S) words are in red, possible 
prompts are in blue:   

T: Ann was seven years old. Her brother, Tom was nine. They were both very excited. Today 
they were    

 S: Ann was seven years old.  Her birthday, was today.  

 Ask the student…Did you have enough (or too many) words? – note that the student 

apparently guessed birthday for brother and today for Tom. 

 Prompt students to go back and reread when stuck. 

 Tell students to read the text with their finger.   

T: going to get a pet. They were going to get a puppy.  Ann hoped their new puppy would like to 

chase  

 S:...going to get a pet. They were going to get popcorn. Ann hoped their new popcorn would like 
to chase 

T:  balls. She wanted to play with it in the yard. She thought it would be fun to play chase with 
the puppy.  

     S: balls.  She wanted to play with it in the _____. She thought it would be fun to play chase with 
the puppy. 

 Ask the student…does that make sense? 

 Help students recognize common “chunks” in words – note that “pup” is found  in 

the word “puppy”. 

 Have students use a finger to point only at difficult words. 

 Have students skip an unknown word, go on, and come back to the unknown word. 

Here are some additional prompts to support readers: 

 Help students use picture cues to search for meaning. 

 Have students locate known words on a page and use them as 

anchors. (Students can scan the text and point and say words they 

know.) 

 Remind students to use punctuation cues to read with phrasing. 

 Have students use context clues to understand an unknown     

                            word. 
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Balanced Literacy—Comprehension Strategies 

 

 

 

 

 

 

 

Strategy Getting My Mind Ready to 
Read Fiction 

Getting My Mind Ready to Read 
Informational Text 

These are questions you can use to get students thinking  

before, during, and after reading. 

Guessing/ 

Predicting 

o What will probably 
happen in this story? 

o What will I probably learn from 
this text? 

Connecting o What experiences 
have I had or what 
other books have I 
read that might relate 
to this story in some 
way? 

o What do I already know about 
this topic? 

Questioning o What will the problem 
be? 
 

o How will the problem 
get solved? 

o What questions will this text 
probably answer?   
 

o Are there subheadings that I can 
turn into questions? 

Determining 
Importance 

What other clues do I notice 
in this story that can help 
me: 

o Do I know anything 
about the author or 
the topic?  

o Are there many 
pages? 

What clues do I notice in the way this 
text is written that might help me:   

o Subheading?   
o Bolded or italicized words? 
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LIST OF SCHOOLS AND PHONE NUMBER 

Augusta Elementary, Principal: Mary Robertson    636-231-2400  

Campbellton Elementary, Principal: Jennifer Meyer  636-231-2450 

Clearview Elementary, Principal: Matt Busekrus       636-231-2500  

Labadie Elementary, Principal: Jennifer Pecka             636-231-2600 

Marthasville Elementary, Principal: Jocelyn Schluss       636-231-2650  

South Point Elementary, Principal:  Aimee Harty           636-231-2700 

Washington West Elementary, Principal: Kim Hunt       636-390-9150 
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DIRECTIONS TO EACH SCHOOL 
 
AUGUSTA ELEMENTARY: Take Hwy. 47 north across Missouri River bridge about 4 miles 
to Hwy 94.  Make a right on Hwy 94 which will take you to Dutzow, MO. Continue on Hwy 94 
which will take a sharp right turn. Stay on Hwy. 94 for approximately 7 miles to Augusta, 
MO. Turn right off of Hwy 94 onto Jackson St. and then make a left onto Locust St.  Augusta 
Elementary School is a large white building on the left with a brick gym attached. 
 
CAMPBELLTON ELEMENTARY: Take Hwy. 100 west from Washington, MO approximately 
3 miles to the intersection of Hwy KK and Hwy. 100.  Turn left on Hwy KK and go 
approximately 3.5 miles to Campbellton Elementary.  
 
CLEARVIEW ELEMENTARY:  Take Hwy. 47 south 5 miles to Clearview Road.  Make a 
right turn on Clearview Rd., go 2 miles to Clearview Elementary. 
 
LABADIE ELEMENTARY: Take Hwy. 100 east 7 miles to the intersection of Hwy. T and 
100. Make a left hand turn on Hwy. T, go approximately 5 miles on Hwy. T to Labadie 
Elementary on the left hand side of the road. 
 
MARTHASVILLE ELEMENTARY: Take Hwy. 47 north across Missouri River bridge about 7 
miles to Marthasville, MO.  Turn right onto Hwy D, go approximately 1 mile.  The school is 
located on Hwy. D (Main Street) on the right hand side of the road. Hwy D will make a few 
turns but just follow the signs. 
 
SOUTH POINT ELEMENTARY: 100 South Bend Drive. Take 5th Street east to South Bend 
Drive, turn right on South Bend Drive, school is approximately ¼ mile on left hand side. 
 
WASHINGTON WEST ELEMENTARY: 840 West Pride Drive. From intersection of Hwy 47 
and Hwy 100, Take Hwy 100 west approximately 2 miles.  The school is on the right-hand 
side of the road, and there is a yellow flashing light at the entrance from Hwy 100. 
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